
                                           

DIDACTIC	APPROACH		
FOR	DEVELOPMENT	OF	THE	JOB	LANGUAGE	KIT	FOR	MIGRANTS	

	

1. The	Didactic	Approach		
The	WorKit	didactic	approach	refers	to	the	main	research	works/reports	written	in	Europe	about	language	
learning	in	migration	context.	The	topic	is	the	integration	of	adult	migrants	in	Europe	and	the	access	to	the	
labour	market	in	the	host	country.	
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From	these	documents,	which	provide	guidelines	and	suggestions	not	only	 for	policy-makers	but	also	 for	
teachers	and	researchers	as	well,	emerge	that:	
	
- proficiency	in	the	national	language	is	one	of	the	condition	for	integration	in	the	host	country;	
- improvement	of	 linguistic	and	communicative	competencies	of	adult	migrants	 is	 fundamental	 for	 the	

purposes	of	the	labour	market;		
- language	learning	activities	can	be	an	enriching	experience,	enabling	migrants	to	interact	successfully	in	

the	labour	market;	
- involving	 the	migrant	 communities	 is	 an	 important	means	 to	provide	 support	 for	 adult	migrants	 and	

their	integration.	
	

Moreover,	the	paper	Language	learning,	teaching	and	assessment	and	the	integration	of	adult	immigrants.	
The	importance	of	needs	analysis	(Van	Avermaet,	Gysen	2006)	argues	that	if	a	language	course/materials	is	
intended	 to	 support	 migrants’	 integration	 into	 the	 host	 community,	 both	 should	 take	 account	 of	 the	
perceived	needs	of	migrants	as	well	as	of	 the	host	community.	Responding	 to	 language	 learners’	 specific	
needs	can	increase	learners’	motivation	to	use	language	learning	materials,	their	appreciation	of	what	they	
learn	and	the	extent	to	which	they	can	apply	in	the	outside	world.	

Starting	from	language	learning	needs	we	acknowledge	that	not	all	learners	need	to	learn	the	same	things,	
but	that	many,	if	not	all,	have	their	own	objectives.	As	a	result,	from	an	organisational	point	of	view,	efforts	
need	 to	 be	 taken	 in	 order	 to	 design	 materials	 in	 which	 the	 attainment	 of	 goals	 matches	 the	 language	
learning	needs	of	particular	groups	of	learners,	and	different	language	learning	materials	are	developed	for	
groups	with	different	needs	profiles.	



                                           
A	 task-based	 approach	 attempts	 to	 take	 learners’	 language	 learning	 needs	 as	 its	 starting	 point	 by	
interpreting	 them	 in	 the	 first	 place	 as	 an	 answer	 to	 the	 question	 ‘why	 do	 migrants	 want	 to	 learn	 the	
language	 of	 the	 host	 country?’	 Moreover,	 the	 answer	 to	 this	 question	 provides	 insight	 into	 the	 labour	
domain	in	which	migrants	want	to	function	while	using	the	language	of	the	host	society.		

2. Language	learning	needs	from	a	labour	market	perspective	
When	 it	 comes	 to	 language	 learning	 materials,	 two	 basic	 questions	 are	 usually	 asked	 by	 materials	
designers:	 ‘What	should	 language	learners	 learn?’	and	‘How	can	language	learners	be	stimulated	to	 learn	
whatever	they	are	supposed	to	learn?’	A	third	question	which	may	be	equally	important	from	the	learners’	
point	of	view,	especially	from	language	learning	for	specific	purposes,	is:	‘Why?’	

The	 exploration	 of	 learners’	 language	 learning	 needs	 is	 often	 circumvented.	 Even	 it	 is	 acknowledged	
explicitly	that	individuals	may	have	proper	learning	needs	in	mind,	an	analysis	of	what	it	takes	to	speak	and	
understand	the	target	language	is	what	seems	to	be	needed	the	most.	Whether	it	be	notions	or	functions,	
vocabulary	or	grammar,	language	learning	needs	are	not	conceived	of	as	essentially	functional	or	societally-
based,	but	are	primarily	seen	as	linguistic.	Tasks	a	person	has	to	fulfil	are	first	of	all	seen	as	referring	to	the	
kinds	 of	 language	 activities	 that	 will	 enable	 the	 language	 learner	 to	 acquire	 particular	 elements	 of	 the	
target	language.	

‘Task’,	however,	may	also	stand	for	the	kinds	of	activities	that	learners	want	to	or	have	to	be	able	to	do	in	
society	with	 the	new	 language	 they	are	acquiring.	 In	 this	 interpretation,	a	 language	 teaching	approach	–	
like	 a	 task-based	 approach	 –	 attempts	 to	 take	 learners’	 language	 learning	 needs	 as	 its	 starting	 point	 by	
interpreting	them	first	and	foremost	as	an	answer	to	the	question	‘why?’	The	answer	to	this	question	will,	
in	the	first	place,	yield	non-linguistic	answers.	As	a	number	of	needs	analyses	with	regard	to	the	acquisition	
of	a	second	language	by	migrants	illustrate,	people	learn	a	new	language	because	they	want	to	raise	their	
chances	of	finding	a	proper	job,	because	they	want	to	function	more	efficiently	on	the	workfloor,	etc.		

Focussing	on	language	learning	needs	inherently	involves	variation	in	terms	of	learning	materials	content.	
Task-based	approaches	that	depart	from	language	learning	needs	acknowledge	that	not	all	learners	need	to	
learn	the	same	things,	but	that	many,	 if	not	all,	have	their	own	objectives.	As	a	result,	efforts	need	to	be	
taken	 to	 design	 learning	 materials	 in	 which	 attainment	 goals	 match	 the	 language	 learning	 needs	 of	
particular	groups	of	learners,	and	are	developed	for	groups	with	different	needs	profiles.			

3. Deriving	tasks	from	lists	of	language	use	situations	
The	first	steps	in	the	needs	analysis	is	to	refined	the	labour	market	domain	and	language	use	situations.	A	
description	of	domain	and	language	use	situations	must	be	further	refined	in	order	to	be	convertible	into	a	
workable	 tool	 for	 language	 learning	 materials	 design.	 After	 all,	 domains	 and	 situations	 only	 describe	
contexts	in	which	language	is	used,	but	do	not	specify	what	particular	things	a	language	learner	should	do	
with	language	in	order	to	function	efficiently	in	these	situations.	To	reach	this	latter	level	of	specification,	
‘task’	can	be	used	as	the	basic	unit	of	description	(Long,	1985,	2005).	As	a	result,	an	answer	to	the	question	
‘what’	(what	should	the	language	learner	be	able	to	do	with	language?)	can	be	formulated.		

To	derive	a	set	of	tasks	from	a	list	of	language	use	situations,	various	methodologies	can	be	adopted,	such	
as:	

a. Observations	in	the	target	domain	and	in	the	selected	language	use	situations;		



                                           
b. Gathering	‘expert’	opinions;	

c. Sampling	language	learners’	experiences.	

	

These	different	methodologies	may	be	combined	and	may	be	applied	before	and	during	the	design	of	the	
learning	material.		

	

4. Building	the	Job	Language	Kit:	Principles	of	multimedia	learning	
materials	

Finally,	in	developing	the	WorKit	learning	materials,	the	benefits	coming	from	the	previous	approach	will	be	
combined	with	the	seven	principles	of	multimedia	learning	(Mayer,	2009):	
	

1. Multimedia	Principle:	students	learn	better	from	words	and	pictures	than	from	words	alone.	

2. Spatial	Contiguity	Principle:	students	learn	better	when	corresponding	words	and	pictures	are	
presented	near	rather	than	far	from	each	other	on	the	page	or	screen.	

3. Temporal	Contiguity	Principle:	students	learn	better	when	corresponding	words	and	pictures	are	
presented	simultaneously	rather	than	successively.	

4. Coherence	Principle:	students	learn	better	when	extraneous	words,	pictures,	and	sounds	are	
excluded	rather	than	included.	

5. Modality	Principle:	students	learn	better	from	animation	and	narration	than	from	animation	and	
on-screen	text.	

6. Redundancy	Principle:	students	learn	better	from	animation	and	narration	than	from	animation,	
narration	and	on-screen	text.	

7. Individual	Differences	Principle:	design	effects	are	stronger	for	low-knowledge	learners	than	for	
high-knowledge	learners	and	for	high-spatial	learners	rather	than	for	low-spatial	learners.	

	

	 	



                                           
5. Sample	activities	
Task	#1	

Heading:	You	have	just	arrived	in	Italy	and	you	need	to	do	some	things.	Match	the	actions	with	the	places	
where	you	do	them.	

	

	

	
	

	

	

	

	

	

	

	
	
	
	
	

	

	

	

	

	

	

	

	

	

	

	

	
RICHIEDERE	IL	PERMESSO	DI	

SOGGIORNO	
require	permit	of	stay	

AGENZIA	
IMMOBILIARE	
Estate	agency	

	
CERCARE	OFFERTE	DI	LAVORO	

look	for	job	offers	

UFFICIO	IMMIGRAZIONE	
Immigration	Office	

	
CERCARE	UNA	CASA	
look	for	a	home	

API	–	AGENZIA	PER	
L’IMPIEGO	
Job	Agency	



                                           
Task	#2	

Game:		Following	the	addresses	listed	below	and	showing	a	path	like	those	of	board	games,	the	learner	will	
have	to	get	to	the	place.	

UFFICIO	IMMIGRAZIONE	
Immigration	Office	 Via	Roma,	35	

AGENZIA	IMMOBILIARE	
Estate	agency	 Via	del	Corso,	68	

API	–	AGENZIA	PER	L’IMPIEGO	
Job	Agency	 Piazza	della	Repubblica,	2	

	

	

Sei	qui.	Vai	a	destra.	Vai	a	sinistra.	Vai	dritto.	(You	are	here.	Go	right.	Go	left.	Go	straight.)	

Thanks	to	the	Task#1	and	#2	they	will	learn	the	name	of	the	several	offices	and	to	ask	for	and	follow	
directions.	(Non-linguistic	outcomes	and	language	learning)	

The	activity	can	be	implemented	with	further	actions	and	places.	

	

	


